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Abstract: Until the 21
st
 century, the so-called progressive education movement in the United States was 

most often attributed to dead white men, especially John Dewey and others, including Colonel Francis 

Parker, William Heard Kilpatrick, and Harold Rugg (Cremin, 1961). More recently, Lucy Sprague Mitchell, 

Caroline Pratt, and other women have also been given credit as founders of progressive education (Aldridge 

& Christensen, 2013; Sadovnik & Semel (Eds.), 2002; Staring, 2013, 2014, 2016). Less attention has been 

given to the psychological underpinnings that informed progressive schools. This case study briefly reviews 

some of the psychological foundations of progressive education and documents the contributions of Dr. 

Beatrice Hinkle, M.D. the first woman pioneer of analytical psychology in the United States, to the early 

progressive school movement.  
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Introduction 
While John Dewey (1859-1952), Charles Hanford Henderson (1861-1941), and other “dead White men” are 

most often given credit for progressive education in the United States, a plethora of women were immensely 

immersed in progressive education, especially during the early 20
th

 century when progressive schools began 

to flourish, many of them founded and run by women (Semel, Sadovnik & Coughlan (Eds.), 2016). Less 

discussion and attention have been given to the psychological influences on progressive education. The 

purpose of this article is to briefly review some of the psychological theories that informed practices in 

progressive schools, emphasizing the influence of Beatrice Hinkle, M.D. and Jungian psychology on the 

Walden School and the City and Country School (Sherry, 2013, 2018). 

  

Psychological Influences on Progressive Education 

Were the early progressive schools influenced by psychological theories or theories of developmental 

psychology? The answer depends on each progressive school since some of their founders reported 

foundations based on a specific theorist, a particular theory, or a collection of theories and others stated their 

school was not based upon theories of development. The following are examples of disparate theorists and 

theories that informed the early progressive school movement.  

 Patty Smith Hill, often considered the mother of kindergarten, began her career as a progressive 

teacher as the lead teacher of a training school for kindergarten teachers in Louisville, Kentucky (Rudnitski, 

1995). Over time, Hill studied with some of the leading psychologists of her generation, including G. 

Stanley Hall, William James, John Dewey, Edward Thorndike and Luther Gulick (Snyder, 1972; Rudnitski, 

1995). Later, as a faculty member at Columbia University, she worked with John Dewey and William Heard 



Impact Factor 3.582   Case Studies Journal ISSN (2305-509X) – Volume 7, Issue 11–Nov-2018 

http://www.casestudiesjournal.com  Page 36 

Kilpatrick (Wolfe, 2002). Thus, Hill studied a variety of eclectic theories from many of the developmental 

psychologists of her day but relied on her day to day experience with children to development her own ideas 

about how children grow and develop (Aldridge & Christensen, 2013; Staring, 2018).  

 Marietta Johnson, originally a traditional teacher in Minnesota, influenced by G. Stanley Hall, 

abandoned her strict notions of children‟s development when she was given The Development of the Child 

(1898), written by Nathan Oppenheim (Newman, 2002). In 1902 Johnson and her husband moved to 

Fairhope, Alabama where she eventually started the School of Organic Education based on the theories of 

Henderson, G. T. W. Patrick, Oppenheim, Rousseau, Froebel, and Dewey (Aldridge & Christensen, 2013; 

Cowles, 1996; Staring, 2013, 2014, 2016).  

 Lucy Sprague Mitchell, a co-founder of the Bureau of Educational Experiments (B.E.E.), renamed 

Cooperative School for Student Teachers in the early 1930s and later known as Bank Street College of 

Education, began the research center and school with a coherent philosophy but occasionally referred to 

disparate theories of development to describe that philosophy. One example of disparate theoretical 

underpinnings occurred during the inception period of the Bureau of Educational Experiments. Initially, J. 

B. Watson was asked to part-time join B.E.E.; Watson, however, wished to become an integral part of the 

research division (B.E.E., 1917). There is no doubt that if Watson had had his way, the direction of the 

B.E.E. would have been altered or he eventually would have parted ways. The Bureau of Educational 

Experiments was designed to study approaches to improve childhood education. Daily observations with 

children were carefully documented through first-hand observations of ways that children holistically learn 

(Lascarides & Hinitz, 2000). As Bank Street College of Education developed (Grinberg, 2005), Barbara 

Biber became the historian that described the evolving theory of Bank Street over many years (Biber, 1973, 

1981, 1984; Biber, Gilkeson, & Winsor, 1959). The Bank Street approach became known as the 

“developmental-interaction” approach to learning. Meeting the needs of the whole child was the primary 

goal of the developmental-interaction approach (Nager & Shapiro, 2007). Lucy Sprague Mitchell‟s 

philosophical approach to education was initially influenced by interaction, mentorship, and the ideas from 

Jane Addams, John Dewey, Elisabeth Irwin, Harriet M. Johnson and Harriet Forbes, William A. Wirt, and 

Caroline Pratt; the strength of the curriculum was active, authentic, experiential learning about 

contemporary, democratic life connected to the community and beyond. Psychological dimensions were 

soon added (Christensen, 2008). 

Later, Harriet K. Cuffaro, Nancy Nager, and Edna Shapiro continued to describe the psychological 

influences on Bank Street‟s developmental-interaction approach to education (Cuffaro, 1995; Cuffaro, 

Nager, & Shapiro, 2005). While Sigmund Freud‟s psychoanalytical approach was sometimes referenced 

during the mid-twentieth century, Jean Piaget and Lev Vygotsky were more often discussed in the Bank 

Street literature by the end of the millennium. While Carl Jung was rarely mentioned as a psychological 

influence on the developmental-interaction approach, his disciple, Beatrice Hinkle (described in the next 

section) was often a guest at Lucy Sprague Mitchell and Wesley Mitchell‟s home, as were Randolph 

Bourne, Ernst Brill, Van Wyck Brooks, Pablo Casals, John and Alice Chipman Dewey, Smith Ely Jelliffe, 

Max Eastman, Waldo Frank, Florence Kelly, and Lillian Wald (Sherry, 2018; Dalton, 2002). Still, most of 

the psychological principles that have informed the Bank Street School for Children—one century old in 

2019—were developed by their own teachers and administrators (Mitchell, 1934, 1935, 1950; Nager & 

Shapiro, 2006). 

  

Dr. Beatrice Moses Hinkle, M.D. 

Who was Beatrice Hinkle and how did she influence the early progressive school movement in the United 

States? Dr. Beatrice Moses Hinkle, M.D. (1874-1953) was the first woman to become San Francisco‟s city 

physician and the first woman in the United States to hold a public health position. Hinkle, a graduate of 

Cooper Medical College later moved to New York City where she became a member of the Cornell Medical 

College.  

 In 1909, just 10 years after her graduation from medical college, Hinkle traveled to Vienna to study 

psychoanalysis with Sigmund Freud, and in 1911 she attended the Third International Psychoanalytic 

Congress in Weimar, Germany accompanying Sigmund Freud and Carl Jung by train to the conference. 

While many of the other women attending the congress were considered subordinates because of their 

educational levels and the status of women in the early 1900s, Hinkle traveled as Freud and Jung‟s equal due 
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to her medical background and experience. After Jung‟s break with Freud, Hinkle became aligned with Jung 

and returned to the United States, becoming the country‟s first Jungian psychoanalyst (Sherry, 2013, 2018; 

Wittenstein & Harris, 1999). She was also one of the first to translate Carl Jung‟s writings into English 

(Jung, 1916). Over time she became known as “the foremost American interpreter of the Jungian school of 

psychoanalysis” (Glueck, 1923, p. 350). As the mother of Jungian or analytical psychology in the United 

States Beatrice Hinkle—especially during the 1920s—contributed to early childhood education and the 

progressive school movement by presenting at conferences and through her publications in educational 

journals. Specifically, Hinkle‟s speeches and theories were summarized in newspapers (e.g., Clark, 1925; 

Eastman, 1916a-d; Marshall, 1919; McCommon, 1925; New York Sun, 1936; Norton, 1925, 1927; Saunders, 

1925; Sun, 1925; Thierry, 1925), magazines (e.g., Purdy, 1926; Survey, 1925), educational journals (e.g., 

Blanchard, 1919), and books (e.g., Boeckel, 1928). Hinkle (1923) wrote a book and published in psychology 

journals like The British Journal of Medical Psychology (Hinkle, 1922b) and The Psychoanalytical Review 

(Hinkle, 1920, 1922a). She translated German and Dutch texts (e.g., Jung, 1916; Coster, 1930), published a 

speech both in The Nation (Hinkle, 1924a) and in a book about changing morality (Hinkle, 1924b), and she 

contributed the „Introduction‟ to a book (Hinkle, 1916) to An Outline of Psychoanalysis—a textbook on 

psychoanalysis (Hinkle, 1925a)—as well as chapters to other textbooks (Hinkle, 1926b, 1927b; consult also 

Eliot & Eliot, 1927). But she also published in Progressive Education—the “Quarterly Review of the Newer 

Tendencies in Education” of the Progressive Education Association (Hinkle, 1925b). In addition, Hinkle 

(1926c) wrote for the education journal, The New Era an article targeting teachers and parents, as she also 

did for Child Study (New York Evening Post, 1932). Her presentation at the 1925 Conference on Modern 

Parenthood in New York City was published in Concerning Parents (Hinkle, 1926b). Furthermore, she 

wrote articles for popular periodicals such as Harper’s (Monthly) Magazine (Hinkle, 1925c, 1932), 

Maclean’s (Hinkle, 1926d), The Nation (Hinkle 1924a, 1927c; consult Showalter (Ed.), 1978), The Survey 

(Hinkle, 1926a) and World Tomorrow (see Note 1) in order to reach a broad public audience. It seems that 

she has also written for newspapers (e.g., Hinkle, 1927a). Lastly, Hinkle (1931) published an article in 

Physical Culture—the fitness magazine edited by health guru Bernarr Macfadden to reach an even broader 

public audience! 

 

The Influence of Beatrice Hinkle and Jungian Psychology 

Beatrice Hinkle and Jungian psychology made an impact on a number of the early progressive schools, 

primarily through Hinkle‟s analysands who were leaders in those early progressive schools, and indirectly 

through the Heterodoxy Club. 

Three of Hinkle‟s analysands directly involved in early progressive schools were Margaret 

Naumburg, her sister Florence Cane, and Flora Dodge “Fola” La Follette. 

In 1914, Margaret Naumburg together with Claire Raphael (see Note 2 and Note 4) started a 

Montessori Class at Leete School in New York City, later renamed the Children‟s School, which soon 

became the Walden School (Reis, 1955; Rodman, 1915; Staring, Bouchard, & Aldridge, 2014). According 

to Blythe Hinitz (2013), 

Naumburg‟s unique contribution to the education field lay in her ability to fuse the idea of the „New 

Education‟ movement with the concepts of psychoanalysis. Naumburg herself underwent three years 

of analysis with psychiatrist Beatrice Hinkle, and later she did further analysis with Freudian A. A. 

Brill (a Walden school parent). (p. 181; compare Cremin, 1961). 

Naumburg‟s sister Florence Cane, who from 1922 to 1934 taught art at Walden School, also 

underwent analysis with Beatrice Hinkle—as did Evelyn Dewey (Dalton, 2002) who would publish an 

article in The Nation about Naumburg‟s Children‟s School (Dewey, 1921b; consult Staring & Aldridge, 

2014). 

However, Naumburg‟s personal interactions with Hinkle were mostly responsible for the inclusion of 

Jungian ideas into classroom practices. “Naumburg…incorporated psychoanalytic themes into the school 

curriculum” (Staring, Bouchard, & Aldridge, 2014, p. 1). Further, Naumburg strongly encouraged all 

teachers and staff at Walden School to participate in psychoanalysis (Hinitz, 2002). She also introduced 

Hinkle to diverse other educators, including Evelyn Dewey (Dalton, 2002) and F. Matthias Alexander 

(Hinitz, 2013).  
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Hinkle‟s influence, through the Children‟s School and Walden School philosophy and their 

curriculum, spilled over into other progressive schools. Three examples: 

i. Margaret Naumburg‟s (1917) article, „A Direct Method of Education‟ that explained F. Matthias 

Alexander and Carl Gustav Jung‟s influences on the Children‟s School curriculum, was not solely published 

in a 1917 Bureau of Educational Experiments Bulletin about Gregory School, Teachers College Playground, 

and Naumburg‟s Children‟s School. Two years later Naumburg‟s text was also issued in The Modern 

School, the illustrated “monthly magazine devoted to libertarian ideas in education” of the Ferrer Modern 

School near Stelton, New Jersey—edited by Carl Zigrosser (Naumburg, 1919). It seems, on a typescript of 

the article, Naumburg later wrote, “This published in 1917 was, as far as I know, the first application of the 

principles of psychoanalysis to Education” (Hutchins, 2018, p. 6). 

ii. Further, Margaret Naumburg‟s sister Florence Cane not only taught art at Walden School between 

1922 and 1934 (Cremin, 1961), but she also lectured classes for teachers of art at New York University 

between 1930 and 1932. As well, she was a teacher of painting at Dalton School from 1931 to 1933. From 

1934 to 1937, Cane was Director of the Florence Cane School of Art in the Rockefeller Center. In 1937, she 

became a consultant of art, New York University, and taught private art classes (Cane, n.d.). During those 

years, she published several articles (Cane, 1926a-b, 1930, 1931a-b, 1936). 

iii. Last example, from Blythe Hinitz‟s works on Margaret Naumburg: “Walden served as one of the 

original sites for Bureau of Educational Experiments (BEE) student teachers…Among the prominent early 

childhood educators who student taught at Walden were Harriet Cuffaro (Professor Emeritus of Bank Street 

College of Education and historian of blocks and block play) and Polly Greenberg (daughter of Margaret 

Pollitzer Hoben and former NAEYC staff member)” (Hinitz, 2013, p. 205; see Note 3).  

Naumburg reiterated that it was Hinkle who inspired her lifelong interest in Jungian psychology and 

art education, expressly noting the power of images. As most images that students conceive originate in the 

unconscious and are brought to the consciousness. This strong tenet was evident in her progressive school 

work. It was the self-inventiveness and influence of art education that Naumburg sought to “build socially 

and emotionally mature children” in the progressive era and schools (Beck, 1959, p. 201). It was Hinkle who 

encouraged the application of “Jung‟s ideas and child development and creative self-expression in their 

curricula” (Sherry, 2014, p. 35; see also Note 4).  

While Beatrice Hinkle and Jungian psychology had an impact on the Children‟s School curriculum 

(e.g., Bickman, 2003; Dewey, 1921a-b; Naumburg, 1917, 1920, 1921; New York Evening Post, 1921; 

Slavson, 1921) and later on the Walden School curriculum (e.g., Cane, 1924, 1926a; Goldsmith, 1929; 

Johnson, 1923; Naumburg, 1922; 1926a-b; 1928; Pollitzer, 1925), on the Dalton School curriculum, the 

Florence Cane School of Art curriculum, and on New York University art education curriculum, some of 

Jung‟s ideas about child development were not accepted in progressive education. For example, Jung 

believed that fairy tales and fantasy were important catalysts for children‟s play. However, Lucy Sprague 

Mitchell at the Bank Street School for Children promoted the “Here and Now” curriculum, encouraging 

children to experience real-world activities and focus on non-fiction texts when learning to read (Aldridge & 

Kilgo, 2018; Mitchell, 1921/1948). 

 Another early progressive school Hinkle and Jungian psychology influenced was Caroline Pratt‟s 

City and Country School. This connection was not acknowledged by Pratt as she did not attribute the 

philosophy or curriculum of City and Country School to a specific psychological or educational theory 

(Pratt, 1948). As Hauser (2006) reported, “She refused to be associated with any paternalistic doctrine of 

progressive education that was espoused by John Dewey, William Heard Kilpatrick, and others” (p. 79). 

Hinkle, however, did influence City and Country School through one of its teachers—Fola La Follette (see 

also Note 3). 

Fola La Follette was born into a progressive family in Madison, Wisconsin. Her mother was Belle 

Case La Follette, a suffrage leader (Freeman, La Follette, & Zabriskie, 1986), and her father was Robert M. 

La Follette, a famous lawyer, and politician (La Follette, 1913; La Follette & La Follette, 1953a-b). Hinkle 

became La Follette‟s psychoanalyst, and La Follette became part of the “outer circle of the Analytical 

Psychology Club of New York” (Sherry, 2013, p. 495). La Follette was a teacher at City and Country School 

from 1926 to 1930. During her tenure at the school, she taught French, English, and Theatre and was in 

charge of the school library. Yet, the extent of her influence on the school‟s curriculum is not thoroughly 
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investigated. Note that Fola La Follette was also a contributor to a number of progressive school magazines 

and other periodicals (Hauser, 2006; Weisberger, 1994).  

Finally, Beatrice Hinkle influenced the early progressive schools and education indirectly through 

her active membership and leadership in the Heterodoxy Club, “America‟s first feminist organization” 

(Sherry, 2013, p. 493). A number of the early leaders and teachers of progressive schools were actively 

involved in the Heterodoxy Club (e.g., Leta Anna Stetter Hollingworth, Elisabeth Antoinette Irwin, Fola La 

Follette, Henrietta Rodman; see Schwarz, 1986). Hinkle worked with them to improve the rights of women 

and minorities (see Note 5).  

There is little doubt that Beatrice Hinkle had an effect on the early progressive schools in the United 

States, directly through her association with her analysands Florence Cane, Fola La Follette and Margaret 

Naumburg, as well as indirectly, in lesser degree, through her association with her co-members of the 

Heterodoxy Club and her analysand Evelyn Dewey. More research as initiated by Dalton, Hinitz, Sherry, 

Schwarz, Wittenstein, and a few others is needed to learn about the specifics of Hinkle‟s contributions and 

to determine the lasting impact she had on teachers and educational leaders during the early 20
th

 century and 

beyond. 

Notes 

1. World Tomorrow (1926) advertised that their special February 1926 number about „Homes‟ contains „What 

Children Need,‟ an article written by Beatrice Hinkle. 

2. Early in 1916, Margaret Naumburg and her co-founder of the Montessori Class, (then) Claire Raphael Reis were 

among the one hundred women—including Alice Chipman Dewey, Alice Barrows Fernandez, and Lucy Sprague 

Mitchell—who founded the Gary School League that would support the Wirt Plan of reorganizing congested New 

York City public schools. Claire Raphael Reis was the League‟s Vice Chair for a short while (Staring, 2013; Staring, 

Bouchard, & Aldridge, 2014). Earlier, Naumburg (1915) had already published an article (plus photos) about 

supporters of the Wirt Plan. 

3. First, after Margaret Naumburg resigned as Director of Walden School in 1924, Margaret Pollitzer and Elizabeth 

Goldsmith co-directed the school for about a decade. Second, note that Dewey inspired Harriet K. Cuffaro taught at 

City and Country School between 1954 and 1969.  

4. There are various shady sides to Hinkle. Margaret Naumburg seems to have gotten the solid impression that Hinkle 

preferred male analysands to her (consult Nucho, 2003, p. 68). Moreover, Groves (1933, p. 25) listed Hinkle as one of 

the prominent leaders in the Mental Hygiene movement, amongst Abraham A. Brill, Trigant Burrow, Adolph Meyer, 

William A. White, Frankwood Williams, and others. Furthermore, on yet another level: literary critic Gorham B. 

Munson once drew a “somewhat lugubrious picture of the organizational „behind-the-throne-power‟ of Dr. Beatrice 

Hinkle” (Janssens, 1968, p. 41). It seems that Hinkle with more or less gentle coercion ensured that The Seven Arts 

magazine was financed in 1916 (Sherry, 2013). Claire Raphael Reis declared in 1977, “There was a woman who was 

interested in psychoanalysis as we were, and she wanted to give a good deal of money to create something new, and I 

think Dr. Beatrice Hinkle provided the opportunity for her to meet people and start The Seven Arts” (Reis, 1977). 

Waldo Frank‟s (1973) autobiography reveals that the woman in Reis‟s story was Mrs. Annette Kittredge Rankine, one 

of Hinkle‟s wealthy analysands. Hinkle introduced Rankine to James Oppenheim—also an analysand of her‟s. Next, 

Rankine became President of The Seven Arts Publishing Company, publisher of The Seven Arts magazine. 

Oppenheim became the company‟s Vice President as well as Editor of The Seven Arts. (Question: Does Hinkle‟s way 

of coupling her analysands to each other violate ethical standards of psychoanalysis?). There is more; Arthur M. 

Reis—Claire Raphael‟s husband since December 1915—became the company‟s Secretary, while Waldo Frank—

Naumburg‟s husband between 1916 and 1924 (Karier, 1986)—became Associate Editor of The Seven Arts. In 1916, 

Naumburg and her (then) associate Irene Tasker placed ads in The Seven Arts for their Montessori Class and Primary. 

In 1917, Naumburg placed ads for her Children‟s School. The Seven Arts had also ads for Oppenheim and Frank‟s 

latest books. Note that Frank later (1973) sketched merely some of the Hinkle related backgrounds of the birth of The 

Seven Arts (compare Rideout, 2006). However, after a year, Rankine withdrew her subsidy. Jay Sherry (2018) writes, 

“The editors had an emergency meeting at Hinkle’s apartment to salvage the situation, but there was no hope of 

rescue...” (p. 48; italics added). The Seven Arts died a sudden death. 

5. When Jung visited the USA in 1913, he even dined with several members of the Heterodoxy Club, at Patchin Place 

in New York City (Sherry, 2010)—taken there by Beatrice Hinkle (Sherry, 2013). 
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